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Abstract

This thesis investigates 'main course’ English language teaching (ELT) materials and the
factors which shape their nature. A model for the analysis of language teaching materials is
first developed and then applied to five main coursebooks. The materials are found to be
characterised by reproductive tasks and high degree of scripting of classroom interaction.
Four perspectives are then adopted in order to explain the materials. The first of these
considers the impact of Applied Linguistics and finds only a relatively weak link with the
materials. The second explanatory perspective turns to Phenomenology. Through the use of
repertory grids and interviews, it is found that the materials can be explained by the manner in
which the authors typify teachers, learners and language learning. The third perspective draws
on Organization Theory to consider the role of the publisher in materials production. A
documentary account of ELT publishing is presented and it is found that the premises for
publication encourage conservatism in materials design as publishers endeavour to replicate
the characteristics of established market leaders. The last perspective adopts Critical Theory
to view the materials as cultural objects and finds an explanation for their nature in the overall
societal context in which their production and demand is located. The final chapter shows
how the findings of the thesis can be viewed as providing a coherent explanation, noting,
however, the apparent failure of Applied Linguistics to influence main course materials design.
A future role for the descriptive model developed in the thesis is discussed and some

indications for possible innovation in materials design are offered.
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